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This study was undertaken 'in an. attemp® to determine
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negative attributions 'based on unusual bekavior, the "concerned"
teacher may be seen as paternalistic and unresponsive. (Author/PC)
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’ Amorican schools are fq'cin'g rajor.challenges in an attept to
prov?‘.de education for. the diverse subcultures fn the ccumry, The
" nead is to f’zcilifate an org amzax.ion of the di raity wuhout homoy;2n—
‘ gzing\a'zd destroying cultural idenf,t‘ties. Possow ,(1968) has stated ’
- thqt the schools may be the si_ngular point of contact for children .
— N ) . . ‘ . - ’
I of pinority eab’culh_xres with the broader.socicty. Since teachers |
N « L 4 - _
. stand as direct *epresentatives of the educational .;ystm, the fate of
el {
Lo Euccessful assinmilation of f‘ubcultureo boils dom to a series of tcacher-
. ’ _ . s
Ve . t . .
s s"ude“xt interactions in v.hich effective comunication is the core, .
- ,’ 4 ’ - - e PR g -
Lot - . e
P Teachors tod ay are faced with the task of es! ablishi eEfective PP
2 co :wironmenn_s w erein st‘udents fron a wide variety of bac‘mrounds and )
3 / /’ P A -~ N .
.o S ‘L.u:k.n experience can leaxrn. As in'any social interactionm, co"“mnicatifan
i . ' is t“he’@gu.minmd factor between success and failure, The process of _
g LT e PR :
AR : -
e / A i comnication is cc~\pl*'cated by the fact that, to a conside rable extent,
A Ay -, - ¥ /
XL T
ISP di'gfcrenc'*a ﬂ/z-acn natio‘.ality, and social class, rep':eaent true dis .
HONET A, (1/, c
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o RO r p th .u.a of t:ross cL\t‘ltural cor.'.mmica tion, Gardr{*ar/(l%iz) has
Y is‘v);« . 'j P ; /
LT ax ’e& that social distance and Lension res rimarily from an inmability -
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'; e s e of gll,vxduala to com.x,/ catg efrec‘lvely m.th on anqther despite an out-
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diffei-eht cu Fes, ’I‘he cultural linguist,. C‘narles Osgood (1955) haa
Social scientists aware that words carry corunicative value in
e:éces_s of their exact denotative meaning, Thus, the word "cow" ﬁiéht
b‘.avé the. same denotative or specific meaning for an Azerican and a.
Hindu, 1.'e. , @ }z;minax;t bovine ;1uadruped. However, it will unc}ot;btedly
have vexy different coimqtative or emotional meanings to these two

~ individuals because of cultural differences in attitudes and values.

A1) behaviar is commnicative in the sense that the obs‘eryatiqp B

of another .person's behavior allows us to interpret that person's

-

rmotivations, needs, traits"’, etc, We draw inferences about others from' ’
.their behavior and those inferences are directly influenced by cul’*ﬁral
. d¢jfferences, Success“ul interaction betwee'x persons with diwrse cultural
backgrounds depends on the extent to which misunderst'andinﬂs due to
problems in reaning equivalence can be reduced, _ Individuals rust some-
how;be able to transcend culturally generated differences” in ;ocial \ ,’
behavior in onder to communicate r&:ore effectively, '~
The present study rer'zoﬁ:-eé-»hére wag unéertaken in dn atteppt t

.

detemine if the trait<‘ of flexibility, opennesgs, and se'lsiw.ivity ound

@

in high school teachers would be associated with higher levels of satis—-

o ——

fact:[on anong students in general and among minority stuaents 1n particular

>

, N . (L.e., eatisfaction with the t;aachers and the sc}‘ool envirom"nnt) Three

‘measures were admirigtered to teacharsx (1) the Par"on.,-l’.remer ’

o | " Ressenﬁiment Index (Kreuter, 1971), a reasure of teachér a‘ctitudes ‘

|  toward rules, regulations, and confomitv, (2) the This I &lieve test
«f(}!arvey,, 1964, 1965, 1966, White and Harvey, 1965), a me sure of coni~

o . ecretensss-abstractness and authority orientation of value c/,:étema,

E ‘ :"” . . . 3 L . a}gx

Ly

and .

’
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.the study. ‘An attitnde measure which was generated by Friedenberg and

' . . ) - P

(s ) e -Crocs Cultural Scn itivity test, a wcasure of sensitivity to
P

" cultural difrerences in roles and values develop d espéEialLy for this

study. Thc°e neasures were related to a measure of otudent satisfaction
with the teacher and school environment obtained via'tha Friedenbcrs-
Kordstrem Ressentiment. I dex (Friedenberg ana‘Goid,11965; iriedenberg,

Nordstro and Cold, 19 ) / ' e
s
The general hypo esis was that teachevs whose test scofg% indxcated

open, flexible, and sensitive styles would have more satisfied students

1
Y

especially among minority students, .

‘ethod . g

-t

Subjects, Thirty-nine teachers and 953 students from two high S

-echools ‘located in Silt Lake Cify, Utah, particlpateq inktg}s study, Of

’

the 933 students Ss, 127 were non-white including, Hé%ro,.ﬁexicanw

. N * ) i [ 2
Aéerican; Americanrlndian, and Oriental-Americap students, The student
S8 were the howe-room students of the 39 teachers} Because oé low i
. /

‘concentr1t{ons of non-vhite popu]aticns in the’ tﬂrget high sdhools, the

3% teachers sclected as Ss wexe those with the hlchest conccntraticn

of non hite.stpdents in home-roam classes. ] o T
Instnmants - - |

I

Studenta, Stuaent ﬁttitydes towaxrd their ho:3~room teacher and

T

class-room env1ronment were used as the maJQI depéndent ﬁar1ab1e fbr

\

7
Go}d (&?65) and by Friedenberg, Yozrdstrom and Gold (;969), t§e Frieden-

-

berg»hOrégtrom Ressentinent (F-XR) Index,jbecamé the.basic studept’

Iy
3

x;

( 4
‘\ordotrcm and Gold declarpd as the percnived "ressenplment which s‘udenfs

J

faund fn the school and among teachers, /Tbﬂ tern ressen*iﬁonu rafbrrod

t

: instrument‘ The set of questions was deséﬂned to test.hhat Friedenberg, ;

<

]

y'0 oons WOEM g oy ol .
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and: amon'f

trust azmong teache‘*s and with s"udmts, subtle tut app :renc a.c‘cs of

- ~

© yengence and Ittgle (.cmcwled em,n.. of students as iniw nals,

o s ¥ ., .

l
t}mothar J.noredmnl. of a highaly|ressentient environment was dealal,

I

:
\ That 'is, the acts of ven"ence, \e"c., w‘ere couchel In terms of the piety

~ ‘\ N ~

" of the mstitution. The ‘covert | bos*mlity, de: mands, ard ep.ersonalimtion
\ -~

were declared as, being necgssazy if t‘xe instltutlon w38, to acco..p;zs‘w its

S -

"teaching miseion,™ S‘axdent responses\to the questions were conaide;reg
as corsents oz;,tbeir relative: sgtisfaction with the <tur‘ent-teacher

in-eg-action and the LLTI'*SI’O(}'I environment T ‘

. ) / S N
\ - - i to -~ . -

{

Teachers. The Friedenberg, Mz;gstrom and Gold concept of remelfxﬂf’i:-
seat was- extended recontly by Kreuter (1971) into a test for te:zch.,rs of

individual ressenmtiment, the P,araons-:\reu;e.r Ressentment (P-XR) Index, .

Xreuter took the basic Friedenberg, et.al. approach for student

——r e e

attitudes toward thelr teachers and school and constructed a companion..

7 .
Instrument vhich dould cempare attitudes of teachers with the xatings by

' thelr students, The intent of the Krexfter si:ud,y wais to identify those

r

attitudes among teachers ah:.ch seened to be reseeqczent 1..@.; to support

an hosi:ne, authozi’cy-Lad‘en‘a‘tmosphere. )

4
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The This I PBelieve' (TIB Test, cf. Harvey,' 1964, 1965, 196¢6; vhite AN
and }{ar\{ey, 1965) was inplude’d as a measure of value orientation arong

the teachers, Teachers® diffefing in the concreténess-abstractness and :
e - 3 .

ménn'ess of thelr value .cystems <hou~ld differ in. t‘le goals, soctial milieu -

and be‘mvmr they seek from than‘ students accordmg to Harvey, White,
W

3

Prother and.Alter (1966). Styles of co;r:mmcation, Ialues, and reactions

. to student adherence to or departure from certain standards should also

«
&
X

(hffer as cognitive conceptuality differs among c.cachers. ’

A test of sensitivity and openness to cultural difference in noxms
and values was developed for the pres’em: study, and called the Cross~
Culturalj Sensitivity (CCS)sF:ale. Itens for the CCS were selected ‘i:'rom
a training ‘prooram developed tby Cheners (19690 for~the Iranian nuiture.

" The training program, the Iranian Cul‘ure Assinilator (Chemers, 19693
Fiedler, Mitchell, and Triands, 1971) is a se1f~paced training program

!
in which the trainee is presented with 75 problem episodes representing

cases of nicunderstanding betyeen Americans and Iranians, Each prob’ém

epf:sode is fOll%éd by four possible explanatory statevenﬁ"lﬁe*&

trainee, after readmg t‘hg problem episode, chooses an explanation and

7z .

) . » .
is given feedback concerning the correctness of his cibide, The problem

episodes were based-on “critical incide‘nt" reports of actual instances

- ~

of intercultixral misunder standing and conflzct (Foa & Chemers, 1967)

The CCS scale was composed of 10 selected- episodes prese*atel m‘.h

: alternative explanationa. The Ss were asked to ch'oose tne correct

4

alternativ.e. Feed'bac‘c state'rents ‘were not 1nc1uded in the GCS. = The '

. abil@ty to choose the correct.:expldnation for 2n epicode vas thought to
i‘ '

' \ reprosent a ﬂe’:sitivify al’ld understandmg for role exrectations of.a |

[

s

. foreign culture, =~ . <




. effects ulso indicated that’ non-white students were so'newna\t more

_ - N L4 ) ( " >
Procedure, Utilizing the Faltivariate Analysis of Varfance program

devised Ly Clyde,‘ Cramer, and Sherin (1966) the data were evaluated, .

Ll / -
Time does not permit detalled discussion of results here. They are re-

ported, however, in the most recent edition of the Journal ?f Afro-

L]

. : C
American Issues, A few coments are in order' The analysis yielded *

significant rain efiects for Teacher Ressnntiment (F 5.107 'P<. 001) and .
for Cross-Cultural Sensitivity (F=3. 669 P(. 001), but not for Student Race.
}hgh\eaéher ressentiment was associated with high scores on measures

\ 8 .
of ‘student dissatisfaction.

(liges

High Cross-cultural semitivxty was positively

Hers T

associated with student satisﬁaction. A significant 1nterap§iqn between

Teacher Ressentir-ent and Cross—cultural Sensitivity was ‘found, The Inter-

. action indicates that only the conbinat:ion of tow ressentinent and rredmm

. to high cultural seneitivity resulted in positive student ratings. 'hrend

effects indicated that non-white s‘-udente dppeared to be especiauy

sensltive to differences in teacher cross-—cultural sensitnfi“y. Trend

sensitive to differences 'between concrete and abstr'xct ..eachers.
[} ’ [ ’ A . d F ]

= Discussion

’

,being of- degree rather thrm' kind, | . , 2

~e:q:et:ted i‘inding of this stu'iy.

The results of the present smdy provrae “*iatively strong—' support—

for t‘he bypothesis that the ~openness, fle*cibili*y and sensif ;[vit'y of a

teaclxer 8 co‘“m.tive and perceptual systems cap have promumi effects on

the satisfaction and adjustrent of students These find-ims*enply to

Y
both white and non-vhite studen(.S, th° differences between |these groups,

&
\ .
i g ’
. At .‘

-

These data reculted in an extrenely interesl.ing, and s ewhat un="

{
When measu'red b/ a resz;entfment index,

teac‘xers' non-authoritarmnis*&, war-ath and 0permess alone did not result

\ '
in greater student satisfaction. It was when the warmth'and opennnss
L - ¢ L .. . % . N
: * ' : 7 . :‘g ) * ..T .

. e .
P P -, . - .
s . #‘J‘v
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were cembined with an ability to understand and relate to others (i.e,

The dirmensions

. -4

of openness, and*sensitivity appeared to be especially crucial in the

" intercultural sensitivity) that satisfaction increased,

.

. case of nonwhite students.
For explana‘.zozy gonvenlence, the mte;action of low teacher
ressent iment and low crosé-cultural sensitivity might be called the
' ’?“ «,@:\% "msslonazy syndrome"' The stereotypic portrayal of Jthe missionary is

that of onq who brirgs dreat warath, concern and indiv1dua1 attention to

- -

his charges, but wn:hout the ability to understand and accept cultural
role expectdtions as different, relativistiec, and acceptable, Without

the sensitivity to understand andther and resist the in'clination to make

strong and negat:we attributions based on unusual behavlor, the concerned

individual may be seen as paternallstlc andv.unresponsrve. .-

. A cognitive style characterlzed by an ethnocer'ltric and restricted

A i

. ‘definition of approprrate behavmr compo.unds the problems’ of meamhg

”

equivalence descrlbed earlier, Attnbutlon 'theory prov1des an

v exeellent franework for understandmg the problem of meaning equivalénce

_in c-r-oss-cultural comminication, The theory of correspoadent inferences

A4

developed by Jones and D Daws s (1965) Eﬁme manney i v hicha—

percelver draws inferenées about the internal state., of another person,

) . "’

“Attribution is-the prqcese. of inferring personal characteristice,

dispésit;’.ons’,’ oxr motivations of a'nother person from that other person';

behév:ior. ' The perceiver of a bel;aviOral act (and all commgniéet‘ion

Involves beheviorai acts)‘asks himself" "whet did the.ac'cor mean by i:hat
, l 'b\?ic character-

act and how sure can 'l be that that act represents some

iutic of the actor"‘" -

o
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The perceiver seeks o answer those questions by consideringsthe. .t

act in relation to the normative expectations for the situation.” If the

»

actor behaves in the way most peopIe “should" or "would" behave in that -

situation, very little can be inferred about the internal state which

. prompted the act, The actor, after all, behaved in conformity with the

e B . R ,3 :
situational noxrms. < .o

. - v .

If, hovever, the actor behaves in an unusual or unexpected way, his ,

e

béhavior is no longer seen to be under normative control. In such a Ease,, Lo

it is assumed that the individual is acting only in accordance withehis - °

— .

.

" ] . . o
}/ own personal characteristics or motivations. Thus,. very strgng inferences
. ! v

- . - - . .

.." .7 L .
are drawm and attributions are made,. ) C

1f the consequences of an asﬁ are percéived to be predominantly

positive, the perceiver will be more favorably dféposed toward the actor.
- . y . .
. IThe'converse will be true of actions vhere effects seem negative (Jones

- v

.

* and Davis, 1965). ' Likewise, cues about shared perspectives should

gp

cilitate or detract from the formation of definite hypotheses about -, .
LT - -~ 0y “
" the actor's motives and desires. Other cues, perhaps reflected’ in .
i L0 : ' ’ . )
i- v (Y . . —
= features of the actords appearance might lead the perceiver to assume :
' : . . T ‘ « -'i

. simjlarity or difference of intenticn and dispositien before. any act s

T
. °

oo . has occurred, C .

N ' . e

AR

i
-

v The relevance of this thggry to the question of cross-cultural
. g ~ 3 :

e

14

communication lies in the fact that correct inferences and att;ibutipns ’ .- 1
:
i

"

ks
»

zn be .made only when both parties to an interaction share a cownon set

Yoy

1 . . o~ . :
of expectations, lHowevex, cultures, by definition, eatail patterns of .°

\
~
yoveyr

%!

) role expectations which are often unique. Thus an act which the actor

> -~ - '

PRSI bt

perceives to be well within' the bounds of normative‘goie behavior may
. ! ’ el !
be seen by a percelver with a different cultural bdekground as deviant,

x » :
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e unusual,ard negat'iye behavior, For exaq:ple,-a‘n adult male fArab who
e e : - .o T,
- +grasps and holds the hand of a niaie corpanion is behavino' in a nomative

oo v s N a )

.., ) fash;on* The sare act 'by an American male would lead to a vexy aifferent
S setoof mfrrences and attributions. Accurate attribution requires the
abllity to recodn‘iz': and positively react to. cul‘*ura dlfferences.

In the present study, teachers who were scored as, havrng relat:.velY .

concnete and authoritarian values and low levels of 1nx.er—a;1"ural sensi--

v s
oA \

[ tivity, are°a1so li‘.ceiy to uefine as proper behavmr only their own
! I 3 .
| cul‘ure ] normative role expectations. These teachers are likely to -

* ‘ perceive any other behavior as deviant, with attendant stron° and

-,

neva..ive attnbutions. If‘members of minority subculturea do indeed
oAt av
have cultural role expectatio‘ns different from the white middle class

f‘\

magority, then the Behavior of minonty group medbers is likely fo ledd

to misattri‘bution and conﬂ,ict for aany teachers, This conflic?s can .,

Y Poes

only :mterfere with a successﬁrl educational process,.

Interes;tingly, the present research indicates that unusual dr

-

exceptional pattems df reiating to others are not required for success-

£l comrmnication with mmority students. The same variables which affect

teacher—student communication in general apply,\but with intensification

\ “a

of effects to mteractions involving minorlty students. ' o ) '
! ‘ ' :

The present lme of research may provide“trre conterned - school -

-

administrator with a means for the selec"ion and assignment of teachers

. &

s vwhere minority student education is charggd_ A future line of i'xquiry

LY

must consider how the actual interactive behavror of teachers with low

ressentiment and hidh cross-—cultnral sens:.tivity scores differs from

PR ”y' <

> those with other chara_cteristics. - Cow R -
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-
{.) Certain questions of a technical nafure have been raised concerning - ,
T-+2 use of the Clyde, Cramer and Sherin MANOVA progrémy, a least .

. aquares aralysis, with data such as these when call sizes are unequal, -
: Cortain crities (ef, Overall, J.E. and Spigfel, D,X, concerning Least
° - Squares Analysis of Ixperimental Data, Psy ological Bulletin 1949,

Vol, 72 5, 311-3%2) charge that only the last factor entering the
design may be dalculated without confounding rcsults.” To test this
eventuality, the aralyses described here were re-run alterdsg the
order in which the design factors were entered, No essential differ-
-ences were demonstrated. No differences in the data reported below
wexe found among any of the alternate sequences, .

- * RN . - ’

r

-\



Aruitoxt provided by Eic:

L
- ... — i ’ ’ ' * ) ,
3 ° . 4 ~ R ~
-t v . , :-9‘ R . N . D
» L] * L3
- { R - . .
. 2 . >
. ‘ - REFLRENCE : - - g
Jonas, I-{B and favis, KE. ' -
- o “From Acts to Dispositions -~ The Attribution Process in -
Pergon Perception” 1in Berkowitz, L. Advangegz in U
Experivental Soeial’ Psvchology, Acadernic Press, 1965 X o
., {’G‘I York / \
. T a i
. ° . - e R
. ! R *
¥
& . . JUEEREEAN "33
. ° ! c - ¢ - ¢ ‘ T
’ ,..,‘ ° »a ) :.\ kY ,
/”_(\ .- ) - h
- Ny . . [ . ~ .
a3 . Q‘ ‘/ .
. . i ' ’ ’ ’ ‘
. * [y * L - R % s \
. j \ ] . N
. R LY
» . { L1 v
-~ ¢ /.\ . % - .
: P . ) . . g o
. . : 0
. . . . A
- - .. 4
2 o L ? N ~ ‘ f’(‘{\
/ P 'rv
L % - /
.’ - . ‘i p e ”
. -» e R
.. a s " - ~ . 4 :
pom " . ,
-, . }
[} . ! - . { ¢ . . I N
. M .t :@ »
‘ . : @ . < ' )
6 N t .
» = - ¢ K ° v,
\ . . ! < § ’
S . ; IS
. ] ‘.‘/ - . \
. S '
- . . - - g -~ v .
’ < ’
S . .
¢ ‘(’ / * | ’ )
T ‘k' 4 . ;’ -
:'."' R / * J
AN “
— - ' ) :
- & ’
-~ '
\ . . _ a
A% R . . l\ = £
. [ o ' . oL ) ’s*
b hd T ~ ' i
) ~.‘ - . f . .l-\
e > . < L * .
o N )T o . " ) »
¢ N ; :
i y o .- . « . . - .
g ) - : 1& . ’ [ . o~
o } d ’ ! Y \' § )
. 3 ~ ' T . / b ‘
‘ \) " . . % -
ERIC’, : L A,




